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Introduction 
 
The Great Lakes – Huron, Ontario, Michigan, Erie, and Superior -- and their connecting waterways 
form the largest fresh surface water system on earth. If you stood on the moon, you could see the 
lakes and recognize the wolf head shape of Lake Superior and the mitten bounded by lakes 
Michigan, Huron and Erie. These “inland seas” hold about one-fifth of the world's fresh surface 
water supply and nine-tenths of the U.S. supply. 
 
 Located in the heart of The Great Lakes, Michigan possesses a rich maritime heritage.  Its 
significant cultural, natural and historical resources include over 120 lighthouses (more than any 
other state); more than a dozen maritime-related national landmarks, two national lakeshores, 11 
underwater preserves, and the only freshwater national marine sanctuary in the United States. 
 
Given its importance, it is essential that Michigan's youngest citizens learn about the role of the 
Great Lakes in shaping both our history and our future.  Instilling values of historical, cultural, and 
geographic literacy and environmental stewardship can be inspired through arts-based experiences. 
The Our Lakes, Our Future project features the play Shipwrecked! and associated educational 
materials and experiences that aim to ignite curiosity and conversation about the past, present, and 
future of the Great Lakes.  For this project, we have partnered with organizations possessing broad 
environmental education and history expertise and important collections and exhibits on Michigan’s 
maritime history:  Dossin Great Lakes Museum, Michigan Historical Museum, Thunder Bay 
National Marine Sanctuary, Michigan Geographic Alliance, and Michigan Council for History 
Education.   
 
Written by Ann Arbor playwright Jeff Duncan, the play Shipwrecked! is a thrilling tale of  
adventure on our dynamic inland seas. Set in 1893, it features a Detroit family of three--mom, dad, 
and 12 year old son--who carry cargo on the Great Lakes for their livelihood. They set sail on Lake 
Huron through "Shipwreck Alley" with a load of Christmas trees from the Upper Peninsula only to 
be battered by one of the fierce November storms that have over the years imperiled thousands of 
ships on the Great Lakes.  
 
Wild Swan Theater performances are authentic and powerful learning experiences that engage 
minds, hearts, and bodies.  We believe that the thrill of a good story and live theater will motivate 
theatergoers to think, talk, and learn more about discovering, protecting, and preserving our Great 
Lakes. Our belief is that the story we tell through this play will engage one of the most powerful 
tools that students possess—their imagination.  Armed with both knowledge and imagination, 
students will be better equipped to understand challenges, make decisions, and seek solutions that 
respect this vital ecosystem.   
 
The suggested activities in this study guide are intended to introduce some of the key “players” and 
stories in the play—the weather, the US Lifesaving Service, the Surfmen or “saints in 
sou’westerns,” and the Christmas Tree ships.  A selection of the many resources available for 
deepening and extending learning about the Great Lakes is provided so that imaginations sparked 
can be nurtured and sustained. 
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Overview of Partners 

 
Wild Swan Theater 
Wild Swan Theater is dedicated to producing professional children’s theater of the highest artistic 
quality and to making that theater accessible to low income, minority and disabled children through 
low ticket prices and innovative outreach programs. 
 
Wild Swan Theater was founded in 1980.  Since its inception, the company of professional adult 
actors, dancers, musicians, visual artists, and American Sign Language interpreters has performed 
for hundreds of thousands of children.  As well as many public performances in its home base of 
Ann Arbor, the company tours regularly to schools, theaters, museums and public libraries 
throughout the state. 
 
Since its founding, Wild Swan has been committed to making theater accessible to youth with 
special needs.  Our ground breaking work for deaf, blind, and developmentally and physically 
disabled patrons has redefined accessibility across the nation and around the world. In the early 
1980s, Wild Swan was one of the first theater companies in the nation to incorporate American Sign 
Language (ASL) for hearing impaired audiences and audio-description for visually impaired 
theater-goers into all of our mainstage performances. A program for blind individuals includes pre-
performance backstage “touch tours.”  Participants have the opportunity to feel specially 
constructed props and masks, explore the set, and meet actors and hear the voices their characters 
will use. Audio-description, a simultaneous description of staging, lights, and costumes, transmitted 
electronically to participating audience members during pauses in the dialogue, permits audience 
members who are blind or visually impaired to have access to all the visual elements of the 
production.   
 
All the components of Wild Swan productions, scripts, acting, music, and dance, are selected and 
developed for their outstanding artistry with the theory that children should experience the very best 
in the arts. Almost all scripts are original, created especially for Wild Swan.  In developing scripts, 
the organization is committed to the following criteria: 

• stories from a variety of cultures, eras and places  
• stories that offer positive role models for our diverse audience 
• meaningful, exciting, and engaging plot lines 
• beautiful language that it is at the same time age appropriate 
• a style that incorporates music and dance and that invites inventive, imaginative staging 
 

Original music is composed for every play and performed live onstage by noted musicians like 
award-winning folk musician David Mosher, harmonica virtuoso Peter “Madcat” Ruth, Motown 
veteran Vincent York, and Ann Arbor’s world-famous duo, Gemini.  
 
Dossin Great Lakes Museum 
The Dossin Great Lakes Museum, a flagship of the Midwest’s inland lakes maritime heritage 
museums that is operated by the Detroit Historical Society, stands on the shore of Detroit’s historic 
Belle Isle, one of America’s grandest city parks.  
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Visitors take in a panoramic view of the Detroit River and experience many rare artifacts, including 
the reconstructed pilot house of the Great Lakes freighter S.S. William Clay Ford, the Miss Pepsi 
championship hydroplane, and one of the largest known collections of scale model ships in the 
world.  
 
School groups are invited to participate in two programs at the Dossin Great Lakes Museum:  
• Maritime History Tour--During this 90 minute guided tour of the Dossin Great Lakes Museum, 

students learn about the significant geographic, economic, social and cultural developments of 
the Detroit River and the Great Lakes waterways. Recommended for grades 3-8. 

• Great Lakes Transportation - The Great Lakes are an integral part of our history, geography and 
economics. In this 90 minute program, students learn about transportation on the Great Lakes 
and Detroit River, from 1701 to the present day. Recommended for grades 3-5. 

 
For information on how you can visit the Dossin Great Lakes Museum and what's going on at the 
museum, please visit www.detroithistorical.org  or call 313.833.5538. 
 
Michigan Historical Museum  
The Michigan Historical Center is part of the Michigan Department of Natural Resources. It 
includes the Michigan Historical Museum, 10 regional museums, and the Archives of Michigan. 
Learn more at www.michigan.gov/michiganhistory.  
 
The Michigan Historical Museum in Lansing looks at the Great Lakes in the context of the state’s 
history, from the glaciers that shaped both lakes and land to the many ways Michigan’s people have 
used the lakes to meet their needs for food, transportation and recreation. Nearly all the Center’s 
regional museums also have obvious connections to Great Lakes history. Most notable are the 
Tawas Point and Copper Harbor lighthouses, both located in state parks and both open to the public. 
 
The Archives of Michigan cares for graphic and documentary resources related to Michigan’s 
maritime heritage. Photos of many Michigan lighthouses and lifesaving stations are available online 
at http://seekingmichigan.org/discover-collection?collection=p4006coll7 
 
Thunder Bay National Marine Sanctuary 
The Thunder Bay National Marine Sanctuary (TBNMS) protects the Great Lakes and their rich 
maritime history through research, education and resource protection.  Located in northwestern 
Lake Huron, Thunder Bay is adjacent to one of the most treacherous stretches of water within the 
Great Lakes system. Unpredictable weather, murky fog banks, sudden gales, and rocky shoals 
earned the area the name "Shipwreck Alley." Today, the 448-square-mile Thunder Bay National 
Marine Sanctuary protects one of America's best-preserved and nationally-significant collections of 
shipwrecks.  
 
Fire, ice, collisions, and storms have claimed over 200 vessels in and around Thunder Bay. To date, 
more than 50 shipwrecks have been discovered within the sanctuary and an additional 30 wrecks 
have been located outside of the sanctuary boundaries. Although the sheer number of shipwrecks is 
impressive, it is the range of vessel types located in the sanctuary that makes the collection 
nationally significant. From an 1844 sidewheel steamer to a modern 500-foot-long German 
freighter, the shipwrecks of Thunder Bay represent a microcosm of maritime commerce and travel 
on the Great Lakes.  
 

http://www.detroithistorical.org/
http://www.michigan.gov/michiganhistory
http://seekingmichigan.org/discover-collection?collection=p4006coll7
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Designated as one of the nation’s 13 National Marine Sanctuaries in 2000, TBNMS is jointly 
managed by the National Oceanic and Atmospheric Administration (NOAA) and the State of 
Michigan.  Sanctuary headquarters are located in Alpena, Michigan and include research facilities 
as well as a free public museum and visitor center: the Great Lakes Maritime Heritage Center.   
 
The Center features exciting exhibits for all ages. Exploring the Shipwreck Century, is located in the 
center's main hall and includes a full-size replica wooden Great Lakes schooner and shipwreck 
where visitors can walk the decks, feel a Great Lakes storm, and touch the massive timbers of the 
boat resting on the lake bottom ... without getting wet!  Special programs and events occur 
throughout the year. Discover more at www.thunderbay.noaa.gov 
 
Michigan Council for History Education 
The Michigan Council for History Education was founded by K-12 teachers, university professors 
and citizens committed to quality history instruction in the state of Michigan. MCHE is an affiliate 
of the National Council for History Education. The Michigan Council for History Education hosts 
an annual conference in the late autumn of every year where teachers can learn new pedagogy, 
sample lesson plans, and network with other teachers in the field. MCHE also sponsors Library of 
Congress workshops for teachers creating their own lessons with primary documents, sponsors War 
of 1812 activities, and recognizes teacher performance with the McConnell and Gilder-Lehrman 
Awards. Michigan Council for History Education memberships are available to K-12 teachers in 
public or private schools, professors, and the general public. 
 
Michigan Geographic Alliance 
The Michigan Geographic Alliance (MGA) is a network of teachers and geographers using 
geography content and skills to enhance the education of Michigan’s students.  Its mission is to 
provide high-quality, affordable, professional development workshops and resources for teachers. 
The MGA is part of the National Geographic Network of state alliances.  
 
 

http://www.thunderbay.noaa.gov/
http://www.nche.net/
http://www.michiganhistoryed.org/?page_id=13
http://www.michiganhistoryed.org/?page_id=6
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Suggested Activities for the Classroom 
 
1. About American Sign Language (ASL) in Wild Swan Theater Productions 
Making Theater Accessible to Everyone--American Sign Language in the Theater 
 
Objectives 
By participating in this activity, students will: 
• Understand the purpose and use of  ASL in communications  
• Develop some skill by practicing the use of ASL to communicate with others 
• Reflect on the impact of ASL performers on a live theatrical production 
 
Background 
Wild Swan Theater wants to create theater productions that all audience members can enjoy.  There 
are many things a theater company can do to make attending a play a good experience for people 
who have disabilities.  For example, Towsley Auditorium, where Wild Swan Theater presents its 
season performances, has two special seating sections for people who use wheelchairs.  Not only is 
there lots of room for wheelchairs or other kinds of mobility devices, but there is room for friends 
and family members to sit together.  Wild Swan also offers backstage "touch tours" and "audio-
description" for people who are blind. 
 
Wild Swan Theater includes American Sign Language in all its performances that are part of its 
season of productions at Washtenaw Community College.  American Sign Language (ASL) is the 
language that children and adults who are deaf use to communicate.  Wild Swan uses ASL so that 
people who are deaf will be able to understand and enjoy live theater. 
 
When you see a Wild Swan production, you will notice several things about the signing.  You will 
notice that the people who do the signing, the interpreters, are part of the production and wear 
costumes just like the rest of the actors.  You will also notice that the interpreters are very good 
actors as well as experts at ASL.  Finally, you will notice that the signing is an important part of 
what you see on the stage. 
 
Sometimes when other theater companies include sign language, the interpreters are placed off to 
the side of the stage, and they are not part of the production.  When people who are deaf come to the 
play, they have to look one place to see the signers and another place to the see the play itself.  That 
usually means that they miss some important parts of the play or of the sign language.  Wild Swan 
decided that it wanted to make sure the people who are deaf never miss anything. 
 
That is why when you attend a Wild Swan production, you will see the signing completely woven 
into the performance.  That way people who are deaf can see what the speaking actors are doing and 
what the signing actors are doing at the same time.  You might even notice that that the speaking 
actors and the signing actors work together.  Sometimes a speaking character gets an idea from a 
signing actor or the signing actors help the speaking actor to make a decision.  When you watch a 
Wild Swan production, see if you can pick out some examples of times when the speaking and 
signing actors work together. 
 
Materials Needed 
Handout #1 American Sign Language Alphabet Chart 
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Procedure 
• Discuss with students how and why Wild Swan Theater uses ASL in all its performances.  All 

Wild Swan Theater plays are “shadow performed for the hearing impaired.”  What do they think 
that means? Why do they think they are called shadow performers? 

• Find out whether students have used ASL to communicate or have seen ASL interpreters. 
• Copy and distribute or project the American Sign Language Alphabet chart 
• Ask student to “sign the alphabet” or make the letters of the alphabet using the chart.  
• Have students try spelling their name using sign language or try spelling words and phrases. 
 
Assessment 
After students have seen the play, ask them to write or report on the use of ASL performers in the 
play Shipwrecked!  In their summary, students should describe the ways the ASL performers helped 
tell the story.   
 
 

* * * * *  
 
 
 
 

2. The Gales of November 
 
Objectives 
By participating in these activities, students will: 
• Tell a story or recount an experience using appropriate facts and relevant, descriptive details. 
• Describe characters in a story and explain how their actions contribute to the sequence of 

events. 
• Compare and contrast two or more characters, settings, or events in a drama, drawing on 

specific details in the text  
• Describe how a particular story’s plot unfolds in a scene from a play. 
• Analyze how particular lines of dialogue or incidents in a story or drama propel the action, 

reveal aspects of a character, or provoke a decision. 
• Compare and contrast the experience of reading a story to viewing performance of the text.  
• Deepen their understanding of the power and fury of our inland seas--the Great Lakes. 
 
Background 
During the fall, cold, dry air moving south from northern Canada collides with warm, moist air 
moving north from the Gulf of Mexico, forming large storm systems in the Great Lakes. This 
convergence is commonly referred to as a "November gale" or “November witch.”  The Great 
Lakes Storm, lasting from November 7-10, 1913, was the worst of all American maritime disasters.  
Referred to as the "Big Blow," the "Freshwater Fury," or the "White Hurricane” it was the result of 
the convergence of three severe weather fronts.  The result was 90 mph winds, white-out blizzard 
conditions, and waves reported to be 35 feet high.  The storm destroyed 20 ships, stranded 20 ships, 
and killed about 300 people.  Despite advances in technology and weather forecasting, surviving a 
Great Lakes storm is still a challenge even for the most experienced mariners. 
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A.  Extreme Weather Stories:  The Waves Were as Big as a…  

Materials Needed 

• Paper, colored pencils, or markers 

• Access to computers, flip cameras, editing software 

Procedure 

• Have students work in pairs and share with a partner their responses to the question:  What is 
the worst weather or storm you have ever experienced? 

o Where were you? Who were you with? 

o How would you describe the weather?  How would you describe your feelings about the 
weather? 

o What made it different compared to any other bad weather or storm experience? 

• Invite several students to share their “big, bad storm experience.”  Generate further discussion 
by asking students: 

o Ask them to imagine experiencing extreme weather while on the water.  What do they 
think the challenges of being on a boat in extreme weather would be?  How would they 
feel? What would they see?  Hear?  

• Ask students to talk with parents, family members, or neighbors about their most memorable 
bad weather experiences on or near water, “close calls,” or stories they have read or heard about 
shipwrecks on the Great Lakes--or elsewhere.   

• Invite students to share their stories with the class. Or invite an expert to the classroom to speak 
to students and answer questions about the many dimensions of living and working on or near 
the Great Lakes.   

Assessment  

• Have students work individually or with a partner to write about and illustrate their favorite 
story and create a descriptive title for it.  Stories can be assembled and/or selected to create a 
collection of extreme weather and maritime adventure stories. This project can be completed, 
with paper, colored pencils and markers or using any new technologies available (i.e. 
PowerPoint, digital camera, etc.)   

 

 

B.  Freshwater Fury: Imagine and Predict 

Materials Needed 

• Handout #2 Excerpt from script of Shipwrecked! written by Jeff Duncan 

Procedure 

• In the play Shipwrecked!, a November storm endangers a family sailing on Lake Huron in 1893. 
Select students to read and act out the dialogue excerpted from the play Shipwrecked!  
Afterwards ask students to further explore the characters, setting, drama, etc. by asking: 
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o Who are the characters in this scene?  

o Describe what is happening in this scene? What is each character doing in this scene? 

o How would you describe each character’s feelings? How are the characters interacting 
with each other in this scene? 

o What decisions are being made in this scene?  What are the consequences of their 
decisions or actions? 

o What do you think happens next?  Why?   

Assessment 

• Have students work as a class or in small groups to write and then act out what they think 
should be the next scene of the play.   

• After watching the play, have students compare and contrast the next scene they had created 
with that of the playwright.   

 
 
 

* * * * * 
 
 
 
 

3. US Lifesaving Service and the Surfmen 
 
Objectives 
By participating in these activities, students will: 

• Use primary and secondary sources to explore and answer questions about the past. 
• Ask the same question historians do when examining the past (i.e. What happened? When 

did it happen? Who was involved? How and why did it happen?) 
• Identify the point of view and context when reading and discussing primary and secondary 

sources. 
• Describe in depth a character, setting, or event drawing on specific details in the text. 
• Write informative/explanatory texts to examine a topic and convey ideas and information 

clearly. 
• Develop and strengthen writing as needed by planning, revising, and editing.  

 
 
Background  
In 1871, the U.S. Life-Saving Service [USLSS] was established. Approximately 280 stations were 
built on the East and West Coasts plus the Great Lakes to aid in the rescue of shipwrecked men, 
women, and children. According to The U.S. Life-Saving Service Heritage Association,  the USLSS 
was responsible for saving over 177,000 lives during its 44 year existence.  
 
Lighthouses and life-saving stations have played an important role in the history of the Great Lakes 
especially along the areas referred to as “Shipwreck Coast” (Lake Superior between Marquette and 
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Whitefish Point) and “Shipwreck Alley” (Lake Huron between Presque Isle and Sturgeon Point 
lighthouses on Michigan's northeast coast). “Shipwreck Coast” is the resting place of over 300 
shipwrecks, including the Edmund Fitzgerald.  In “Shipwreck Alley” about 160 boast from early 
sailing ships and side-wheeler steamboats to large passenger ships and modern, steel-hulled 
freighters lie on the bottom of the lake.  
 
During the 1893-1894 season there were 51 stations on the Great Lakes. In that season, the 10th 
USLSS District was comprised of 15 stations on Lake Huron and Lake Superior.  They reported a 
total of 54 disasters involving 418 people and no loss of life. The Life-Saving Service Stations at 
Thunder Bay Island and Middle Island were manned by crews of 8 Surfmen between July 1 and 
December 10, 1893.  
 
A.  A Week in the Life  
 
Materials Needed 

• Handout #3 A Surfman’s Life from 
http://www.pastfoundation.org/MiddleIsland/SurfmansLife.htm 

• Paper, pencils, and markers to create a Weekly Log or Journal  
 
Procedure: 

• Copy, distribute and discuss Handout #3 A Surfman’s Life by asking questions such as: 
o What is a Surfman?  What were his responsibilities?   

• What were the traits or characteristics of a Surfman?  How did he spend his days? His 
nights?   

• What can you learn about the Surfman from the photographs?  How would you describe his 
work and his daily life? 

 
Assessment 

• Have students work in small groups to create a daily log for a Surfman for one week: 
o Students should choose a name and a nickname for “their” surfman and a specific 

week of the year.  
o Ask students to imagine and include vivid descriptions of all aspects of their week—

tasks, activities, dangers, boredom, meals, equipment and tools used, personalities of 
the other Surfmen, the boss, weather, exercises, etc.   

o Students can also illustrate their logs or journals 
 
 
B.  Reading and Analyzing a Primary Source Document  
 
Materials Needed 
• Handout #4  Letter of Acknowledgement, Alpena, Michigan,  December 22, 1893 from Annual 

Report of the Operations of the US Lifesaving Service, 1893-1894  
http://books.google.com/books?id=kXoDAAAAYAAJ&printsec=frontcover&source=gbs_ge_s
ummary_r&cad=0#v=onepage&q&f=false p 206. For older students. 

• Handout #5 Letter of Acknowledgement, Little Two Heart River,  Michigan, May 14, 1895 
Annual Report of the Operations of the US Lifesaving Service, 1894-95  

http://www.pastfoundation.org/MiddleIsland/SurfmansLife.htm
http://books.google.com/books?id=kXoDAAAAYAAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=false
http://books.google.com/books?id=kXoDAAAAYAAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=false
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http://books.google.com/books?id=v3oDAAAAYAAJ&printsec=frontcover&source=gbs_ge_su
mmary_r&cad=0#v=onepage&q&f=false p 243. For younger students. 

• Additional letters of acknowledgment can be found in the Annual Report of the Operations of 
the US Lifesaving Service at  http://www.uslife-savingservice.org/education___resources 

 
Procedure 
• Copy and distribute the Letter of Acknowledgement from the Annual Report of the Operations 

of the US Lifesaving Service.   Ask students to read aloud letter to class and ask questions to 
encourage analysis: 

o What type of primary source is this document?  What kind of letter is a letter of 
acknowledgement? 

o Who wrote the letter?  When was it written? 
o What is the letter about? How does this letter help you understand a specific time, event, 

or place?  
o What else would you like to know or what questions would you ask the writer of this 

letter? 
o How do you think the recipient felt after receiving this letter?  Why?  
o Why do you think it is included in the annual report? 

 
Assessment 
Ask students to draft a letter of acknowledgement to someone who has helped them in a real 
situation (someone taught them a new skill) or an imaginary situation (someone rescued them from 
a sinking ship).  Have students share their draft letter with peers to assist with editing, revising, and 
strengthening the letter. 
 
 
 

* * * * * 
 
 
 

   
4.  Christmas Tree Ships 
Objectives 
By participating in this activity, students will: 
• Use a Great Lakes map to trace the route traveled by the Christmas Tree Ship to discover the 

ways in which those places are connected. 
• Analyze how visual and multimedia elements contribute to the meaning or tone of a text (i.e. 

video vs. print format). 
• Compare and contrast the experience of reading a transcript of a news story and viewing a video 

of the news story,  including contrasting what they “see” and “hear” when reading the text to 
what they perceive when they listen or watch. 

• Conduct short research projects that build knowledge about a topic. 
• Write informative/explanatory texts to examine a topic and convey ideas and information 

clearly. 
• Identify the role of the individual in history and the significance of one person’s ideas. 
 

http://books.google.com/books?id=v3oDAAAAYAAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=false
http://books.google.com/books?id=v3oDAAAAYAAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=false
http://www.uslife-savingservice.org/education___resources
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Background 
Below is an abridged version of the story of the Christmas Tree Ships from the Wisconsin 
Historical Society at http://www.wisconsinhistory.org/highlights/archives/2006/12/tree_ship.asp 

During the 19th century, Chicago was one of the busiest shipping ports in the world. By 1875, 
nearly 21,000 vessels cleared the port of Chicago annually. A Great Lakes ship carried nearly 
every commodity that passed through the bustling city, and Christmas trees were no exception. 
Each year, several sailing ships ended their season by loading evergreens in northern Wisconsin or 
Michigan's Upper Peninsula, and setting sail for Chicago, where they offloaded their trees to end 
their shipping season.  

Many Christmas tree ships sold their cargo to wholesalers, freeing themselves of the burden of 
selling off thousands of trees one at a time. Other captains, however, taken with the holiday spirit, 
turned their ships into floating tree lots along the Chicago River, welcoming customers aboard and 
taking great pride and pleasure in their business. One of these captains was Herman Schuenemann. 
Each November, Captain Schuenemann loaded the schooner Rouse Simmons to nearly overflowing 
with evergreens in Thompson, Michigan. After sailing to Chicago, Captain Schuenemann moored 
his vessel to a downtown pier, hoisted a decorated tree up the mast and strung electric lights 
throughout the rigging, turning his ship into a large Christmas ornament 

In November 1912, however, Captain Schuenemann and the Rouse Simmons never arrived at 
Chicago. Following a raging storm that swept Lake Michigan, the Rouse Simmons and her crew 
were never seen again. Lost with all hands somewhere on the lake, the location of the Rouse 
Simmons' wreck would remain a mystery until 59 years later when Milwaukee diver Kent 
Bellrichard discovered the vessel's remains in 165 feet of water 12 miles northeast of Two Rivers, 
Wisconsin.  
 
Chicago’s marine community brought the Christmas Tree Ship tradition back in 2000. The 2011 
Christmas Tree Ship came from Duluth, Minn., picked up 1,200 trees in Sault Saint Marie, Mich., 
then paid tribute over the site where the Rouse Simmons was last seen -- before heading to Chicago.  
 
Materials Needed 

• Access to computer and transcript and video of a Chicago TV station news report about the 
Christmas Tree Ship at http://abclocal.go.com/wls/story?section=news/local&id=8452545  

• Handout #6 Great Lakes Map  
• Access to computers, flip cameras, editing software 

Procedure 
• Use the Great Lakes map to find or place the cities mentioned in the article and trace the 

route of the Christmas Tree Ship in 2011. 
• Have students read the article first and then watch the video.  Ask questions to encourage 

them to compare and contrast the two formats—print vs. video: 
o Which is more effective?  Why? 
o How could either format be improved? 
o What did they learn about the Christmas Tree Ships?  What more would they like to 

learn?  What additional questions do they have? 
• Read aloud the account for the Wisconsin Historical Society.  What additional information 

did they get from the article?  How does it help or change their understanding of the 
Christmas Tree Ships? 

http://www.wisconsinhistory.org/highlights/archives/2006/12/tree_ship.asp
http://abclocal.go.com/wls/story?section=news/local&id=8452545
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Assessment 
• Have students work in pairs or small groups to prepare a three minute newscast or a one page 

newspaper article to tell the story of the Christmas Tree Ship and its arrival in Chicago in 2012.   
• The bibliography includes additional resources for student to access in conducting additional 

research on the Christmas Tree Ships.  The Traveling Trunk available for loan from Wild Swan 
Theater also has additional documents, photographs, and publications related to the Christmas 
Tree Ships. 

 
 
 

* * * * * 
 
 
 
 

5.  Music of the Great Lakes 
Objectives 
By participating in this activity, students will: 

• Use primary and secondary sources to explore and answer questions about the past. 
• Ask the same question historians do when examining the past (i.e. What happened? When 

did it happen? Who was involved? How and why did it happen?) 
• Analyze, describe, and evaluate a ballad. 
• Analyze, and describe connections between the arts and everyday life. 
• Apply skills and knowledge to create in the arts. 

 
Background 
Music can create powerful connections between people, places and events. As a state that borders 
on the Great Lakes, many Michiganders are familiar with one of the greatest story songs ever 
written, The Wreck of the Edmund Fitzgerald by Gordon Lightfoot.  A 728 ft. Great Lakes freighter, 
it sank in a Lake Superior storm on November 10, 1975. Lightfoot wrote the song as a tribute to the 
ship, the sea, and the entire crew of 29 men who lost their lives. Song lyrics such as The Wreck of 
the Edmund Fitzgerald can serve as a living textbook that can help students learn about different 
cultures, times or places.   
 
Materials Needed 
• Paper, colored pencils, or markers 
• Handout # 7 Lyrics, The Wreck of the Edmund Fitzgerald by Gordon Lightfoot. 
• http://www.youtube.com/watch?v=hgI8bta-7aw Original newscast from November 1975, video 

footage set to the song, The Wreck of the Edmund Fitzgerald, by Gordon Lightfoot. 
• http://www.youtube.com/watch?v=Q0DqPSF2fyo The Wreck of the Edmund Fitzgerald written 

by Gordon Lightfoot in 1976 and performed by him in 1979. 
 
Procedure 
• Listen to the song The Wreck of the Edmund Fitzgerald via one of the two suggested youtube 

clips. 

http://www.youtube.com/watch?v=hgI8bta-7aw
http://www.youtube.com/watch?v=Q0DqPSF2fyo
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• Tell students that this song is a commemorative ballad. Ask students to define commemorative 
ballad.  What is the story being told in this ballad?  Ask students to re-tell the story in their own 
words. Do they know of other examples of story songs about actual events? 

 
Assessment 
• Ask students to plan and creative commemorative activity –poem, song, remembrance, play, 

artwork, and program— for a special event, person, idea or place.  Create a “gallery” in the 
classroom or school to showcase their creativity. 
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Glossary 
 

• Aft - Near, toward or at the stern of a ship. 
• Bow - The forward part of a ship. 
• Breeches buoy - A circular lifebuoy used by lifesaving crews to remove persons from 

wrecked boats.  The breeches buoy was usually deployed from either ship to ship, or ship to 
shore using a rocket or a Lyle gun, and allowed single person evacuations. A line is attached 
to the ship, and the person being rescued is pulled to shore in the breeches buoy which rides 
the line similar to a zip line. 

• Capsize - To turn over. 
• Cast Off - To let go. 
• Faking Line Box - Board with spindles along the end to keep the line fair and prevent 

fouling when projectile is shot is fired from the Lyle Gun. 
• Fore - The front part of a ship. Toward the bow.  
• Foremast - The forward-most mast on a sailing vessel with two or more masts. 
• Gunwale -  The upper edge of the side of a boat. Also spelled gunnel. 
• Hull - The body or shell of a ship. 
• Jib - A triangular foresail in front of the foremast. 
• Knot - A measure of speed equal to one nautical mile (6076 feet) per hour. 
• Knot - A fastening made by interweaving rope to form a stopper, to enclose or bind an 

object, to form a loop or a noose, to tie a small rope to an object, or to tie the ends of two 
small ropes together.  

• Lyle Gun - A line-throwing gun is a short-barreled cannon designed to fire a projectile 
attached to a rope to a boat or victim in distress. 
Mainmast - The tallest mast of the ship; on a schooner, the mast furthest aft. 

• Mainsail - The lowest square sail on the mainmast. 
• Mast - Main vertical spar used to support sails and their running rigging and in turn is 

supported by standing rigging. 
• Port - The left side of a boat looking forward. A harbor. 
• Starboard - The right side of a boat when looking forward. 
• Rigging - Collectively, all the ropes and chains used to support and work the masts, yards, 

booms and sails of a vessel. 
• Schooner - Sailing ships with at least 2 masts (foremast and mainmast) with the mainmast 

being the taller. Word derives from the term "schoon/scoon" meaning to move 
smoothly and quickly. (A 3-masted vessel is called a "tern"). 

• Squall - A sudden, violent wind often accompanied by rain. 
• Stern - The after part of the boat.  
• Surfboat - Carried on a cart and launched into the pounding surf from the beach by the life-

saving crew 
• Surfman - A member of the U.S. Life Saving Service who rescued stranded crews from 

shipwrecks.  
• Tug (Or tugboat.) - A powerful, strongly built boat designed to tow or push other vessels. 
• Yawlboat - A small life-saving boat carried on large vessel. 

Sources: http://www.wisconsinshipwrecks.org/tools_glossary.cfm  
http://schoonermaggieb.net/glossarypage/#S  
http://www.uslife-savingservice.org/education___resources    

http://www.wisconsinshipwrecks.org/tools_glossary.cfm#stern
http://en.wikipedia.org/wiki/Rocket
http://en.wikipedia.org/wiki/Lyle_gun
http://en.wikipedia.org/wiki/Zip_line
http://www.wisconsinshipwrecks.org/tools_glossary.cfm#mast
http://www.wisconsinshipwrecks.org/tools_glossary.cfm#mast
http://www.wisconsinshipwrecks.org/tools_glossary.cfm#yard
http://www.wisconsinshipwrecks.org/tools_glossary.cfm#boom
http://www.wisconsinshipwrecks.org/tools_glossary.cfm
http://schoonermaggieb.net/glossarypage/#S
http://www.uslife-savingservice.org/education___resources
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Extending Your Learning 
 
• Create an illustrated timeline of shipwrecks on the Great Lakes for a single decade or of a single 

Great Lake for 50 years. Include additional information about the type of boat, cause of 
shipwreck, lives or cargo lost or rescued, location, depth, etc. 

• “Adopt” a lighthouse in Michigan and create an informational brochure for building awareness 
and interest in its maintenance and preservation.     

• Develop and implement in your classroom, gymnasium, or playground an exercise plan inspired 
by the Surfmen.  The exercise plan could include small and large group activities, endurance 
and strength exercises, running, walking, an obstacle course, etc.   Be creative!  Have fun!  Get 
fit! 

• Identify and research careers in Great Lakes preservation such as shipwreck and lighthouse 
preservation, marine archaeology, historic buildings conservation and restoration, museum 
studies, natural resources management, marine biology, arts and cultural heritage policy and 
advocacy, etc.  Contact maritime heritage organizations (see bibliography) and invite speakers 
to the classroom or arrange for phone interviews to learn more.  

• Conduct a research project that explores modern day threats to Great Lakes mariners—invasive 
species, pollution run-off and toxins, wetland destruction, commercial development, etc. Create 
a list of actions that individuals, families, schools, and communities can undertake to preserve 
and protect the Great Lakes watershed. 

• Organize a Great Lakes Fair and have students develop and present exhibits, performances, 
artwork, music, dance, on all aspects of Great Lakes history, geography, wildlife, weather, 
science, ecology, music, folklore, etc. 
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Bibliography of Selected Resources Related to Michigan’s  
Maritime Heritage and The Great Lakes 

 
HANDS-ON ARTIFACTS AND ACTIVITIES 
• Shipwrecked! Traveling Trunk—collection of hands-on artifacts, publications, photographs, and 

maps developed in conjunction with Wild Swan Theater’s play Shipwrecked!  Available for loan 
at no cost.  Contact Wild Swan Theater at 734-995-0530 or wildswan@wildswantheater.org  for 
more information. 

 
• Great Lakes Maritime Transportation Education Treasure Chest 

http://wupcenter.mtu.edu/education/great_lakes_maritime/teaching_chest available from 
selected museums, ISDs and universities around the state.  For a list of locations visit: 
http://wupcenter.mtu.edu/education/great_lakes_maritime/teaching_chest/locations.htm  
 
 

HISTORIC SITES AND MUSEUMS 
• http://www.maritimemuseums.net/MI.html Directory of Michigan’s Maritime Museums 
 
• http://thunderbay.noaa.gov/education/welcome.html Thunder Bay National Marine 

Sanctuary education and outreach programs to raise public awareness about the sanctuary and 
its resources, encourage public involvement in resource protection, increase knowledge about 
Great Lakes maritime history, and expand ocean and Great Lakes literacy.  

o http://thunderbay.noaa.gov/pdfs/detectivteacher.pdf  Shipwreck Detective Activity.  In 
this activity at TBNMS, students act as maritime archaeologists and collect data.  

o http://oceanservice.noaa.gov/education/classroom/lessons/04_shipwreck.pdf Shipwreck 
Alley Lesson--In this lesson, students will investigate some of the history of the Thunder 
Bay area, as well as the physical principles underlying efforts to make the area safer for 
shipping. 

 
• http://thunderbay.noaa.gov/maritime/history.html The following links provide additional 

information about the maritime history of the Thunder Bay region.  
o Prehistory and Native American 

History 
o Settlement and Early 

Transportation 
o Lighthouses and Life-Saving 

Stations 
o Vessel Types 

o Agricultural Products 
o Fisheries 
o Foreign Trade 
o Fur Trade 
o Lumber Industry 
o Mineral Trade 
o Shipwreck Salvage 

 
• http://detroithistorical.org/main/dossin/school_tours.aspx  Dossin Great Lakes Museum  

o Maritime History Tour - During this 90 minute guided tour of the Dossin Great Lakes 
Museum, students will learn about the significant geographic, economic, social and 
cultural developments of the Detroit River and the Great Lakes waterways.  

o Great Lakes Transportation - (Available in January 2012) Recommended for grades 3-5. 
The Great Lakes are an integral part of our history, geography and economics. In this 90 

mailto:wildswan@wildswantheater.org
http://wupcenter.mtu.edu/education/great_lakes_maritime/teaching_chest
http://wupcenter.mtu.edu/education/great_lakes_maritime/teaching_chest/locations.htm
http://www.maritimemuseums.net/MI.html
http://thunderbay.noaa.gov/education/welcome.html
http://thunderbay.noaa.gov/pdfs/detectivteacher.pdf
http://oceanservice.noaa.gov/education/classroom/lessons/04_shipwreck.pdf
http://thunderbay.noaa.gov/maritime/history.html
http://thunderbay.noaa.gov/history/prehistory.html
http://thunderbay.noaa.gov/history/prehistory.html
http://thunderbay.noaa.gov/history/settlement.html
http://thunderbay.noaa.gov/history/settlement.html
http://thunderbay.noaa.gov/history/lighthouses.html
http://thunderbay.noaa.gov/history/lighthouses.html
http://thunderbay.noaa.gov/history/vessels/vessels.html
http://thunderbay.noaa.gov/history/agriculture.html
http://thunderbay.noaa.gov/history/fisheries.html
http://thunderbay.noaa.gov/history/foreign.html
http://thunderbay.noaa.gov/history/furtrade.html
http://thunderbay.noaa.gov/history/lumber.html
http://thunderbay.noaa.gov/history/minerals.html
http://thunderbay.noaa.gov/history/salvage.html
http://detroithistorical.org/main/dossin/school_tours.aspx
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minute program, students will learn about transportation on the Great Lakes and Detroit 
River, from 1701 to the present day.  

 
• http://www.michigan.gov/dnr/0,4570,7-153-54463---,00.html Michigan Historical Museum, 

located in the Michigan Library and Historical Center in Lansing, is the flagship of the 11 sites 
of the Michigan Historical Museum System including two maritime heritage sites: 

o www.michigan.gov/ftwilkins  Fort Wilkins and Copper Harbor Lighthouse. 
o www.michigan.gov/tawaslighthouse Tawas Point Lighthouse. 

http://www.michigan.gov/dnr/0,4570,7-153-54463_19268_20778-95614--,00.html 
o Make a Lighthouse Activity--Make paper models of four Michigan lighthouses that each 

have a different day mark.  
o http://www.hal.state.mi.us/mhc/lakes-land/ Lakes and Land Online Exhibits 
o http://www.michigan.gov/dnr/0,4570,7-153-54463_18670_18793-95734--,00.html Lake 

and Land Resources.  
o http://www.michigan.gov/dnr/0,4570,7-153-54463_18670_18793-95603--,00.html 

Paddle Down the River This lesson plan accompanies the book Paddle-to-the-Sea by 
Holling Clancy Holling. 

 
• http://www.shipwreckmuseum.com/about-us-9/ Great Lakes Shipwreck Museum - The Great 

Lakes Shipwreck Historical Society was founded in 1978 by a group of divers, teachers, and 
educators to commence exploration of historic shipwrecks in eastern Lake Superior, near 
Whitefish Point in Michigan’s scenic Upper Peninsula. Today, they operate two museum sites 
on historic properties: The Great Lakes Shipwreck Museum, Whitefish Point Light Station, 
Whitefish Point; and the U.S. Weather Bureau Building, Soo Locks Park, Sault Ste Marie, 
Michigan. 

 
• http://www.gllka.com/   Great Lakes Lighthouse Keepers Association dedicated to "the 

preservation of lighthouses, the stories of those who kept them, and developing a new 
generation of preservationists" The GLLKA has restored the St Helena Island Light Station on 
Lake Michigan.  They offer lighthouse excursions and  information about their teacher 
workshops,  educational resource guide, speakers program, oral history program, and archives 
can be founded at http://www.gllka.com/education/index.htm. 

 
• http://www.michiganmaritimemuseum.org/  Michigan Maritime Museum - Experience the 

rich maritime heritage of the Great Lakes by visiting Michigan's most distinguished institution 
of maritime research, preservation and education. Open year-round. Located in South Haven, 
Michigan, this museum also offers passenger sailing trips, dockside boardings, and charters 
aboard the replica 19th Century Sloop Friends Good Will, available seasonally. For group and 
class tour information and lesson plans visit 
http://www.michiganmaritimemuseum.org/grouptours/.  

 
• http://mqtmaritimemuseum.com/AboutUs.html Marquette Maritime Museum - To protect and 

preserve the maritime history of Marquette and interpret it against Lake Superior and the Great 
Lakes. 
 
 
 

http://www.michigan.gov/dnr/0%2C4570%2C7-153-54463---%2C00.html
http://www.michigan.gov/ftwilkins
http://www.michigan.gov/tawaslighthouse
http://www.michigan.gov/dnr/0%2C4570%2C7-153-54463_19268_20778-95614--%2C00.html
http://www.hal.state.mi.us/mhc/lakes-land/
http://www.michigan.gov/dnr/0%2C4570%2C7-153-54463_18670_18793-95734--%2C00.html
http://www.michigan.gov/dnr/0%2C4570%2C7-153-54463_18670_18793-95603--%2C00.html
http://www.shipwreckmuseum.com/about-us-9/
http://www.gllka.com/
http://www.gllka.com/education/index.htm
http://www.michiganmaritimemuseum.org/
http://www.michiganmaritimemuseum.org/harborwalk/
http://www.michiganmaritimemuseum.org/grouptours/
http://mqtmaritimemuseum.com/AboutUs.html
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ONLINE 
• http://www.pastfoundation.org/MiddleIsland/SurfmansLife.htm. This account of a Surfman’s 

daily life was developed as a result of a joint project of the PAST Foundation, Thunder Bay 
National Marine Sanctuary, and Commonwealth Cultural Resources Group.  Much of the 
information in this account is adapted from Frederick Stonehouse’s book  Wreck Ashore: The 
United States Life-Saving Service on the Great Lakes. 

 
• http://www.aglmh.net/ Association for Great Lakes Maritime History - One of the most 

prominent umbrella organizations for Maritime Museums and Historical Societies around the 
Great Lakes region. Visit this web site to find out what is happening in the maritime museum 
community. 

 
• http://www.bgsu.edu/colleges/library/cac/page39984.html The Historical Collections of the 

Great Lakes (HCGL) at Bowling Green State University includes materials related to 
commercial shipping, shipbuilding, navigation, maritime law, commercial fishing, shipwrecks, 
yachting, labor history, popular literature, freshwater ecology, recreation, and the history of 
Great Lakes ports.  

 
• http://uwsslec.libguides.com/content.php?pid=166216&sid=1401560 Comprehensive multi-

media site about the SS Edmund Fitzgerald. 
http://www.archives.gov/publications/prologue/2006/winter/christmas-tree.html The Christmas 
Tree Ships--The saga of Herman E. Schuenemann and the Rouse Simmons is a microcosm of 
Great Lakes maritime history.  

 
• http://greatlakesrestoration.us/?p=445  The Great Lakes Restoration Initiative is an action plan 

for 2010-2014 and addresses five urgent issues: cleaning up toxins, invasive species, protecting 
watersheds from polluted run off, restoring wetlands, and tracking progress and working with 
partners. 

 
• http://www.cst.cmich.edu/MGA/current_projects/  Michigan Geographic Alliance (MGA) 

Resources: Great Lakes Tile Maps and Activities--This Great Lakes puzzle and accompanying 
activities for learning about and preserving the freshness of the Great Lakes. 

 
• The Great Lakes Connections Environmental Education Project-- The MGA in partnership with 

the Michigan Department of Natural Resources and Environment will update the five Michigan 
Environmental Education Curriculum Support (MEECS) units and expand the units to include 
additional Great Lakes sustainability issues. 

  
• http://www.great-lakes.net/teach/ TEACH Great Lakes features mini-lessons on many Great 

Lakes topics: environment, history & culture, geography, pollution, and careers & business.  
 
• http://www.glaquarium.org/Lake Effects: The Lake Superior Curriculum Guide for Grades K-8.  

A collection of lessons related to the history, geography, management and stewardship of the 
Great Lakes and Lake Superior. 

  
• http://www.greatlakes.org  Great Lakes in My World. Alliance for the Great Lakes.  A 

collection of lessons related to the ecology and stewardship of the Great Lakes. 

http://www.pastfoundation.org/MiddleIsland/SurfmansLife.htm
http://www.aglmh.net/
http://www.bgsu.edu/colleges/library/cac/page39984.html
http://uwsslec.libguides.com/content.php?pid=166216&sid=1401560
http://www.archives.gov/publications/prologue/2006/winter/christmas-tree.html
http://greatlakesrestoration.us/?p=445
http://www.cst.cmich.edu/MGA/current_projects/
http://www.great-lakes.net/teach/
http://www.great-lakes.net/teach/envt/
http://www.great-lakes.net/teach/history/
http://www.great-lakes.net/teach/geog/
http://www.great-lakes.net/teach/pollution/
http://www.great-lakes.net/teach/business/
http://www.glaquarium.org/
http://www.greatlakes.org/
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MUSIC 
• Lake Rhymes – Folk Songs of the Great Lakes Region by Lee and Joann Murdock. (2004) This 

18-song CD and book containing musical scores for all 18 songs, plus over 70 historic photos, 
maps and illustrations.* 

 
• http://www.youtube.com/watch?v=hgI8bta-7aw Original newscast from November 1975, video 

footage set to the song, The Wreck of the Edmund Fitzgerald by Gordon Lightfoot. 
 
 
• http://www.youtube.com/watch?v=Q0DqPSF2fyo The Wreck of the Edmund Fitzgerald written 

by Gordon Lightfoot in 1976 and performed by him in 1979. 
 
 
 
FILM 
Tragedies in the Mist. Dir. Jefferson Gray. 2010.*   
 
Storm Warriors: Heroes of the Shipwreck Coast. Dir.  Scott Erlinder.  Seiche Entertainment, 2005.* 
 
Shipwreck: The Mystery of the Edmund Fitzgerald. Pro: David Lint, Jane Armstrong, Christopher 
Rowley, Larry Elliot, Tom Farnquist. Great Lakes Shipwreck Historical Society, 1995.*  
 
 
 
CHILDREN’S BOOKS 
Barker, Charles Ferguson. The Day the Great Lakes Drained Away. Mackinac Island Press, 2005. 

Print. 
 
Brown, David. White Hurricane: A Great Lakes November Gale and America’s Deadliest Maritime 

Disaster. New York: Mc Graw Hill. 2002. Print.  
 

Holling, Clancy Holling. Paddle to the Sea.  Harcourt: Houghton Mifflin, 1980. Print 
 
Roop, Peter and Connie Keep The Lights Burning, Abbie. Minneapolis: Lerner Publishing Co., 

1985.  Also available in Braille.  
 
Stonehouse, Frederick. Final Passage, True Shipwreck Adventures. Avery Color Studios, 2002. * 
 
 Wargin, Kathy Jo. The  Edmund Fitzgerald: The Song of the Bell. Sleeping Bear Press, 2011. * 

 
 
REFERENCE BOOKS 
Brown, David. White Hurricane: a Great Lakes November Gale and America’s Deadliest Maritime 

Disaster.  New York: McGraw Hill. 2002. 
 
Dennis, Jerry.  The Living Great Lakes: Searching for the Heart of the  Inland Seas. New York: St. 

Martins Griffin, 2003. 
 

http://www.youtube.com/watch?v=hgI8bta-7aw
http://www.youtube.com/watch?v=Q0DqPSF2fyo
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Karamanski, Theodore J.  Schooner Passage: Sailing Ships and the Lake Michigan Frontier. 
Detroit Wayne State University Press, 2000. 

 
Majher Patricia. Ladies of the Lights: Michigan Women in the U.S. Lighthouse Service. University 

of Michigan Press, 2010.  
 
Neuschel, Fred.  Lives and Legends of the Christmas Tree Ships. Ann Arbor: Universityof Michigan 

Press, 2007. 
 
Noble, Dennis L. That Others Might Live: The U.S Life-Saving Service. 1878-1915. Naval Institute 

Press, 1994. 
 
Peterson, William. United States Life-Saving Service in Michigan. Arcadia Publishing, 2000. Print. 
 
Stonehouse, Frederick and Myer, Susan.  My Summer at the Lighthouse. Michigan: Avery Color 

Studios, 2003.  
 
Stonehouse, Frederick. Wreck Ashore: The United States Life-Saving Service on the Great Lakes. 

Duluth: Lake Superior Port Cities Inc., 1994.  
 

Stonehouse, Frederick. Women and the Lakes, Untold Great Lakes Maritime Tales. Avery Color 
Studios, 2001.  
  

Weatherford, Carole Boston. Sink or Swim: African-American Lifesavers of the Outer Banks. 
Coastal Carolina Press, 1999.  

 
 

*This item is in the Shipwrecked! Traveling Trunk which is available to  
borrow free of charge from Wild Swan Theater.   

Please contact 734-995-0530 or wildswan@wildswantheater.org for more information. 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 

mailto:wildswan@wildswantheater.org
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Shipwrecked! Grade Level Content Expectations 
 

Social Studies Grade Level Content Expectations 
3rd Grade 

• H3 History of Michigan (Through Statehood) 
• G1 The World in Spatial Terms 
• G2 Places and Regions 
• G4 Human Systems 
• G5 Environment and Society 
• P3 Identifying and Analyzing Public Issues 

 
4th Grade 

• H4 History of Michigan (Beyond Statehood to the Present) 
• G2 Places and Regions 
• G4 Human Systems 
• G5 Environment and Society 
• E1 Market Economy 
• E2 National Economy 
• P3 Identifying and Analyzing Public Issues 

 
5th Grade 

• P3 Identifying and Analyzing Public Issues 
 
6th-7th Grade 

• H1 The World in Temporal Terms:  Historical Habits of Mind 
o Historical Inquiry and Analysis 
o Historical Understanding 

 
8th Grade 

• U6 USHG Era 6 The Development of an Urban, Industrial and Global United States 1870-1898 
 
English Language Arts Grade Level Content Expectations 
3rd - 8th Grade 

• Reading Narrative Text 
• Reading Comprehension 
• Reading Attitude 

• Speaking Discourse 
• Listening and Viewing Conventions 
• Listening and Viewing Response 

 
Arts Education Grade Level Content Expectations 
3rd - 8th Grade 
Arts Education – Theater 

• 1 Perform 
• 2 Create 
• 3 Analyze 

• 4 Analyze in Context 
• 5 Analyze and Make Connection 

 Arts Education -- Music 
• 3 Analyze 
• 4 Analyze in Context 

• 5 Analyze and Make Connections 
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Common Core State Standards--3-5:  
Crosswalk to the Michigan English Language Arts GLCEs 

 

Reading Standards 
Grade 3 
• Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions 

contribute to the sequence of events. 
R.NT.03.01 
R.NT.02.03 

R.NT.03.03 
R.NT.04.03 

R.CM.03.03 

• Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a 
story (e.g., create mood, emphasize aspects of a character or setting) 
R.NT.00.04 
R.NT.03.01 
R.NT.03.03 

R.CM.03.01 
R.CM.03.03 
R.MT.03.01 

L.RP.03.01 
L.RP.03.03 
L.RP.03.04 

 
Grade 4 
• Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text 

(e.g., a character’s thoughts, words, or actions). 
R.NT.04.01 
R.NT.05.01 

R.NT.04.02 
R.NT.04.03.  

• Make connections between the text of a story or drama and a visual or oral presentation of the text, 
identifying where each version reflects specific descriptions and directions in the text. 
R.NT.04.02 
R.CM.04.01 
R.CM.04.03 

R.MT.04.01 
L.RP.04.01 
L.RP.04.03 

L.RP.04.04 
L.CN.04.03 
L.CN.05.04 

 
Grade 5 
• Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific 

details in the text (e.g., how characters interact). 
R.NT.02.01 
R.NT.03.01 

R.NT.04.03 
R.NT.05.03 

R.CM.03.03 
R.CM.04.03  

• Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text (e.g., 
graphic novel, multimedia presentation of fiction, folktale, myth, poem). 
R.NT.05.02 
R.CM.05.01 
R.CM.05.03 

R.MT.05.01 
L.RP.05.01 
L.RP.05.03 

L.RP.05.04 
L.CN.05.03 
L.CN.05.04 

 
Writing Standards 
Grades 3-5 
• Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

W.GN.03-05.03    W.GN.03-05.04 
• Write narratives to develop real or imagined experiences or events using effective technique, descriptive 

details, and clear event sequences. 
W.GN.03-05.01    W.GN.03-05.02 

• With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing.  
W.PR.03-05.03    W.PR.03-05.04    W.PR.03-05.05 
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• Conduct short research projects that build knowledge about a topic. 
W.GN.03-05.04 

• Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
W.PS.03-05.01    W.AT.03-05.01 

 

Speaking and Listening Standards 
Grade 3 
• Determine the main ideas and supporting details of a text read aloud or information presented in diverse 

media and formats, including visually, quantitatively, and orally. 
S.DS.03.03 L.CN.03.02 L.RP.03.05 
• Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 

L.CN.03.01 L.CN.03.04 
• Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, 

descriptive details, speaking clearly at an understandable pace. 
S.CN.03.02 S.CN.03.03 S.DS.03.04 

 
Grade 4 
• Paraphrase portions of a text read aloud or information presented in diverse media and formats, including 

visually, quantitatively, and orally. 
S.DS.04.03 L.CN.04.02 L.RP.04.05.  

• Identify the reasons and evidence a speaker provides to support particular points. 
L.CN.04.01 L.CN.04.04 L.RP.04.05 

• Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate 
facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable 
pace. 
S.CN.04.02 S.CN.04.03 S.DS.04.04 

 
Grade 5 
• Summarize a written text read aloud or information presented in diverse media and formats, including 

visually, quantitatively, and orally.
S.DS.04.03 
L.CN.05.02 

L.RP.04.05 
L.RP.05.05

• Summarize the points a speaker makes and explain how each claim is supported by reasons and 
evidence. 
L.CN.05.01 L.CN.05.04 L.RP.04.05 

• Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts 
and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable 
pace. 
S.CN.05.02 S.CN.05.03  
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Common Core State Standards—6-8: 

Crosswalk to the Michigan English Language Arts GLCEs 
 
Reading Standards 
Grade 6 
• Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the 

characters respond or change as the plot moves toward a resolution. 
R.NT.06.01 
R.NT.07.01 

R.NT.06.03 
R.NT.07.03 

R.NT.08.03 
S.DS.07.03 

• Explain how an author develops the point of view of the narrator or speaker in a text. 
R.NT.06.02 
R.NT.06.04 
S.DS.06.03 

L.RP.07.01 
L.RP.08.03 
L.RP.06.06 

L.RP.07.06 
R.CM.06.01 

• Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an 
audio, video, or live version of the text, including contrasting what they “see” and “hear” when reading 
the text to what they perceive when they listen or watch. 
L.RP.06.05 S.DS.06.02 

• Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text 
(e.g., through examples or anecdotes). 
R.IT.06.02 R.NT.04.03 S.DS.06.03 

 
Grade 7 
• Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or 

plot). 
R.NT.06.01 
R.NT.07.01 

R.NT.06.03 
R.NT.07.03 

R.NT.08.03 
S.DS.07.03 

• Analyze how an author develops and contrasts the points of view of different characters or narrators in a 
text. 
R.NT.07.02 
R.NT.06.04 
S.DS.06.03 

L.RP.07.01 
L.RP.08.03 
L.RP.06.06 

L.RP.07.06 
R.CM.07.01 
 

• Compare and contrast a written story, drama, or poem to its audio, filmed, staged, or multimedia version, 
analyzing the effects of techniques unique to each medium (e.g., lighting, sound, color, or camera focus 
and angles in a film). 
L.RP.06.05 S.DS.06.02 

• Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence 
individuals or events, or how individuals influence ideas or events). 
R.IT.07.02 
R.IT.07.04  

R.NT.04.03 
S.DS.07.02 

S.DS.07.03

 
Grade 8  
• Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects 

of a character, or provoke a decision. 
R.NT.06.01 
R.NT.07.01 

R.NT.08.01 
R.NT.06.03 

R.NT.07.03 
R.NT.08.03

• Analyze how differences in the points of view of the characters and the audience or reader (e.g., created 
through the use of dramatic irony) create such effects as suspense or humor. 
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R.NT.08.02 
R.NT.06.04 
S.DS.06.03 

L.RP.07.01 
L.RP.08.03 
L.RP.06.06 

L.RP.07.0 

• Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs 
from the text or script, evaluating the choices made by the director or actors. 
L.RP.06.05 
S.DS.06.02 

HSCE 3.1.5 
HSCE 3.1.6 

 

• Analyze how a text makes connections among and distinctions between individuals, ideas, or events 
(e.g., through comparisons, analogies, or categories). 
R.IT.08.02 
R.IT.08.04  

R.NT.04.03 
S.DS.08.02 

S.DS.08.03 

 
Writing Standards 
Grades 6-8 
• Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information 

through the selection, organization, and analysis of relevant content. 
W.GN.07.02    W.GN.05-08.02 

• Write narratives to develop real or imagined experiences or events using effective technique, relevant 
descriptive details, and well-structured event sequences. 
W.GN.06-08.01    W.GN.06-08.02 

• Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience.  
W.PR.06-08.01    W.PR.06-08.02    W.PR.06-08.04 
W.PS.06-08.01 

• With some guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach.  
W.PR.06-08.03    W.PR.06-08.05 

• Conduct short research projects to answer a question, drawing on several sources and refocusing the 
inquiry when appropriate. 
W.GN.06-08.03    W.GN.06-08.02 

• Draw evidence from literary or informational texts to support analysis, reflection, and research. 
R.NT.06-08.05  

• Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
W.PS.06.01    W.AT.06-08.01  

 
Listening and Speaking Standards  
Grade 6 
• Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 

diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly. 
S.DS.06.01 
S.DS.06.02 

S.DS.06.03 
L.RP.06.01 

L.RP.06.02 

• Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and 
explain how it contributes to a topic, text, or issue under study. 
L.CN.06.01 
L.CN.06.02 
L.RP.06.01 

L.RP.08.03 
L.RP.06.04 
L.RP.06.07 

L.RP.07.07 
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Grade 7 
• Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 

diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly. 
S.DS.07.01 
S.DS.07.02 

S.DS.07.03 
L.RP.07.01 

L.RP.07.02 

• Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, 
quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study. 
L.CN.06.01 
L.CN.07.02 
L.CN.08.01 
L.RP.07.01 

L.RP.08.01 
L.RP.08.03 
L.RP.06.04 
L.RP.07.04 

L.RP.07.07 
L.RP.08.07 

 
Grade 8 
• Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 

diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly. 
S.DS.08.01 
S.DS.08.02 

S.DS.08.03 
L.RP.08.01 

L.RP.08.02 

 
• Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, 

orally) and evaluate the motives (e.g., social, commercial, political) behind its presentation. 
L.CN.08.01 
L.CN.08.02 
L.RP.07.01 
L.RP.08.01 

L.RP.08.03 
L.RP.06.04 
L.RP.08.04 
L.RP.07.06 

L.RP.08.06 
L.RP.07.07 
L.RP.08.07  

  
Language Standards 
Grade 6-8 
Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

S.CN.06-08.01  
S.CN.06-08.03 
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Handout # 1   American Sign Language Chart 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 30 

Handout #2—Excerpt from the play, Shipwrecked! written by Jeff Duncan 
 
SCENE 8.  On the schooner in the storm, AMOS at the wheel, SARAH handling lines.  AARON 
staggers/crawls from SR to the wheel. 
 
    AMOS 
You got the trees unlashed? 
 
    AARON 
On the port side.   
 
    AMOS 
So do the starboard side.   
 
    AARON 
I’ve gotta catch my breath. 
 
    AMOS 
We haven’t got time for you to catch your breath! 
 
    SARAH 
This wind is deadly, Amos! 
 
    AARON 
Another wave! 
 
    AMOS 
Get down!  Get down!  Hang on!   
 

(A huge wave pounds the boat; they all brace, ride it out and emerge staggering and 
sputtering.) 

 
    AARON 
That was even bigger than the last! 
 
    AMOS 
Go take care of those trees!  Both of you! 
 
    AARON 
I’ll try! 
 
 (AARON and SARAH crawl SL, struggle trying to unlash trees.) 
 
    SARAH 
I don’t think we can do it, Amos!  It’s all we can do to keep from being swept overboard, the wind 
is so strong!   
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    AMOS 
 You’ve got to!  The water in them could turn to ice, weigh twice as much! 
 
    SARAH     
I’m so sorry I bought them, Amos! 
 
    AMOS 
Don’t worry yourself about it, Sarah!   (Beat.)  Can anyone see the lighthouse!?   
 
    SARAH 
I had it in view, but it’s so windy, and the rain is blinding! 
 
    AMOS 
Keep looking! 
 
    AARON 
Hang on!  Another wave! 
 

(A huge wave pounds the boat; they all brace, ride it out and emerge staggering and 
sputtering.  Pause.) 

    
    SARAH 
There it is! 
     
    AMOS 
Where?! 
 
    SARAH 
(Pointing.)  There!  
 
    AMOS 
Got it!   (AMOS spins the wheel back and forth.)   Oh no! 
 
    SARAH 
What’s wrong?! 
 
    AMOS 
The steering chain’s broken!  (Spinning wheel back and forth.)  I have no control.   
            
 
    AARON 
I can’t get these trees unlashed, Dad!  It’s all I can do to stay on the boat! 
 
    AMOS 
Well, if you can’t, you can’t, son.  (Sound of wood splintering.)  Watch out!  The mast has snapped!  
Watch out!   
 
 (They duck down to the deck.  Sound of mast crashing.  Pause.) 
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    AARON 
Whew!  It missed us.  
 
    SARAH 
But we’re listing! 
 
    AMOS 
We’re lopsided on account of the trees!  They’re weighing us down starboard! 
 
    AARON 
Are we gonna capsize?! 
 
    SARAH 
Say no, Amos!   Please God say no! 
 
    AMOS 
The yawlboat!  We’ve gotta take to the yawlboat! 
    
The three struggle against the wind moving SL or SR, then FREEZE.  END SCENE 8.    
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Handout #3 -- The Surfman's Life 
Courtesy of the PAST Foundation at 
http://www.pastfoundation.org/MiddleIsland/SurfmansLife.htm  
 
Much of the information in this account of the Surfman’s daily life is adapted from Frederick 
Stonehouse, Wreck Ashore: The United States Life-Saving Service on the Great Lakes 
 
The Surfman's Life 
 
The Surfman’s Motto: "You have to go out, but you do not have to come back!" 

The crewmen stationed at Middle Island, like those at other life saving stations around the coast, 
were known as Surfmen, in recognition of their specialized skills. While men with small-boat-
handling experience were common on any waterway, it took extensive training and almost continual 
practice to be able to successfully launch a life boat in heavy seas. By the very nature of their 
assignment, the Surfmen at Middle Island knew that real-life rescues were rarely needed in fine 
weather. 

Most life saving stations on the Great Lakes were assigned a keeper and eight Surfmen. The 
Surfmen were assigned numbers from 1 to 8, based on seniority and experience (No. 8 being the 
most junior). Surfman No. 1 at each station was usually a veteran of long service, and stood in for 
the station keeper in the latter's absence. A surf man’s number was important, because all drills and 
rescue procedures were outlined very precisely, with each man -- or rather, number -- having a very 
specific assignment. The men took turns each serving as cook. 

 
An unidentified life saving station keeper (center) and crew pose with the station mascot. On their left sleeves, the men 
wear numbers indicating their position and role during drills. U.S. Coast Guard photo. 

http://www.pastfoundation.org/MiddleIsland/SurfmansLife.htm
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During the day, the Surfmen' time was taken up with lifeboat launching and recovery drills, 
practicing with specialized rescue equipment, and a myriad of maintenance tasks around the station. 
Throughout the Life Saving Service, Surfmen followed a rigid schedule.  

On Mondays, the Surfmen drilled with gear for effecting rescues from the beach, such as setting up 
the breeches buoy and firing the line-throwing gun. On Mondays they also examined the surf- and 
lifeboats to make sure they were in good condition, and performed any minor maintenance on them 
that might be required.  

On Tuesdays came boat drill; both the surf- and lifeboats would be launched and recovered, and the 
men exercised at the oars for at least half an hour. In warm weather, the Surfmen would often 
perform capsizing drill, practicing the procedures for righting an overturned boat. It was said that a 
well-trained crew could keep a boat rolling in the water like a log-roller might a floating log.  

On Wednesdays, the Surfmen would practice signal drills. The men learned several different types 
of signaling, including how to send the read signals using letter- and numerical flags like those used 
aboard ship; wig-wag, in which a single flag was waved tot he left or right in various combinations 
to indicate individual letters; and night signaling using rockets and hand-held flares of different 
colors 

 
If it's boat drill, it must be Tuesday: Surfmen at Middle Island practice righting their boat.  Courtesy of the Michigan 
Maritime Museum, used with permission. 

Thursday was devoted again to drill with beach apparatus. On Fridays, the Surfmen were trained in 
"restoring the apparently drowned," an elementary form of artificial resuscitation. Though crude, it 
was surprisingly effective. In 1894, twelve years after it had first been introduced in the Life Saving 
Service, the technique had been applied to 118 victims of apparent drowning; 60 of these survived. 
Surfmen also received training in first aid and the use of "restoratives" such as brandy and mustard 
plasters. 

 

http://www.michiganmaritimemuseum.org/
http://www.michiganmaritimemuseum.org/
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The station crew at North Manitou Island, Michigan, poses with its beach cart. The cart's wheels are fitted with extra-
wide tires to roll easily across soft sand. The cart is loaded with lamps, flares, block-and-tackle, and hundreds of yards 
of rope. Poised atop the cart for display purposes is a small cannon, used to throw lines out to vessels stranded in the 
surf. U.S. Coast Guard photo. 

At night, the Surfmen were assigned watches to patrol the shore of the island, keeping a watch for 
vessels aground on the shore or other signs of distress. At Life Saving Service stations on a long, 
uninterrupted coast, it was common for Surfmen to walk along the shore until they met a Surfman 
from the next station coming in the opposite direction; the men would exchange stamped, metal 
tokens to prove they'd met, turn and trudge back to their respective stations. On tiny Middle Island, 
it's more likely that one Surfman would make a complete circuit of the island, returning the station 
to let another man take his turn on patrol. 

In addition to patrolling the shore near the station, the Surfmen were required to keep a 24-hour 
watch from the station's lookout post, usually a platform built atop the boathouse. Sleeping on 
lookout was a serious offense, and often the lookout's platform was built without benches or seats to 
help keep the men on watch awake. Being caught asleep on lookout often resulted in an immediate 
dismissal from the Life Saving Service. Standing a lookout watch could be dangerous; at least one 
Surfman on the Great Lakes was killed at his post when lightning struck the tower during a storm. 

During their free time away from drills and patrols, Surfmen were allowed to 
leave the station during daylight hours so long as they remained within earshot 
of the alarm bell. They were cautioned to keep off private property and observe 
local game laws, but fishing and hunting were common pastimes. Surfmen 
could, at the keeper's discretion, be granted a 24-hour leave, running from 
noon to noon, not more than once per week. Restriction to the station grounds 
was a common punishment for minor infractions of the regulations. 

But while the Surfmen were rarely idle, life on a station could be insufferably 
dull at times. The daily routine varied little.  One Surfmen described the work 
as "Hours and hours of boring routine with a chance of minutes of sheer 
terror.”  

 

A Surfman in his "storm suit," equipped for a nighttime shore patrol with lantern and walking 
stick. 
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Handout #4  Letter of Acknowledgement, Alpena, Michigan,  December 22, 1893 
from Annual Report of the Operations of the US Lifesaving Service, 1893-1894  
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Handout #5 Letter of Acknowledgement, Little Two Heart River,  Michigan, 
May 14, 1895 Annual Report of the Operations of the US Lifesaving Service, 
1894-95 
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Handout # 6 -  Map of the Great Lakes Drainage Basin  
(From Environment Canada website at http://www.ec.gc.ca/grandslacs-
greatlakes/default.asp?lang=En&n=03B3F448.) 
The Great Lakes are a vast shared resource. They contain roughly 18% of the world supply of fresh surface water, and 
84% of North America’s supply. They are home to millions of people, and are fundamental to the well-being of one 
third of the population of Canada and one tenth of the population of the United States. As our home and playground, the 
Great Lakes provide the foundation for billions of dollars in trade, shipping, manufacturing, fishing, forestry, 
agriculture, mining, energy and tourism and they are a direct source of drinking water for 8.5 million Canadians. Water 
from the Great Lakes drains into the St. Lawrence River, and therefore that ecosystem is directly affected by the quality 
and quantity of water from the Great Lakes. The Great Lakes basin supports a diverse, globally significant ecosystem 
that is essential to the resource value and sustainability of the region.  

 

 
 
 

 
 
 
 
 
 

http://www.ec.gc.ca/grandslacs-greatlakes/default.asp?lang=En&n=03B3F448
http://www.ec.gc.ca/grandslacs-greatlakes/default.asp?lang=En&n=03B3F448


 39 

 
Handout #7 - Wreck of The Edmund Fitzgerald 
Music and lyrics ©1976 by Gordon Lightfoot (In 2010, Lightfoot changed one line in the lyrics of the 
song as a result of recent findings that it was waves and not crew error that lead to the shipwreck. See the lyric change 
below. ) 
 
The legend lives on from the Chippewa on down  
of the big lake they called "Gitche Gumee." 
The lake, it is said, never gives up her dead 
when the skies of November turn gloomy. 
With a load of iron ore twenty-six thousand tons more 
than the Edmund Fitzgerald weighed empty, 
that good ship and true was a bone to be chewed 
when the "Gales of November" came early.  
 

The ship was the pride of the American side 
coming back from some mill in Wisconsin. 
As the big freighters go, it was bigger than most 
with a crew and good captain well seasoned, 
concluding some terms with a couple of steel firms 
when they left fully loaded for Cleveland. 
And later that night when the ship's bell rang, 
could it be the north wind they'd been feelin'? 
 
The wind in the wires made a tattle-tale sound 
and a wave broke over the railing. 
And ev'ry man knew, as the captain did too 
'twas the witch of November come stealin'. 
The dawn came late and the breakfast had to wait 
when the Gales of November came slashin'. 
When afternoon came it was freezin' rain 
in the face of a hurricane west wind. 
 
When suppertime came the old cook came on deck sayin'. 
"Fellas, it's too rough t'feed ya." 
At seven P.M. a main hatchway caved in; he said, 
(*2010 lyric change: At 7 p.m., it grew dark, it was then he said,) 
"Fellas, it's bin good t'know ya!" 
The captain wired in he had water comin' in 
and the good ship and crew was in peril. 
And later that night when 'is lights went outta sight 
came the wreck of the Edmund Fitzgerald. 
 
Does any one know where the love of God goes 
when the waves turn the minutes to hours? 
The searchers all say they'd have made Whitefish Bay 
if they'd put fifteen more miles behind 'er. 
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They might have split up or they might have capsized; 
they may have broke deep and took water. 
And all that remains is the faces and the names 
of the wives and the sons and the daughters. 
 
Lake Huron rolls, Superior sings 
in the rooms of her ice-water mansion. 
Old Michigan steams like a young man's dreams; 
the islands and bays are for sportsmen. 
And farther below Lake Ontario 
takes in what Lake Erie can send her, 
And the iron boats go as the mariners all know 
with the Gales of November remembered. 
 
In a musty old hall in Detroit they prayed, 
in the "Maritime Sailors' Cathedral." 
The church bell chimed 'til it rang twenty-nine times 
for each man on the Edmund Fitzgerald. 
The legend lives on from the Chippewa on down 
of the big lake they call "Gitche Gumee." 
"Superior," they said, "never gives up her dead 
when the gales of November come early!" 
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